LAMPIRAN 1

SKEMA PENILAIAN KINI

Weight
(bobot)

Criteria

Description

0-2

2-3

34

4-5

5-6

6-7

7-8

8-9

9-10

Totals

Comments/
Suggestions

10

Fluency

Natural speed and rhythm, few unnatural
hesitation and pauses. Thoughts are
connected without uncomfortable waiting.

10

Interactive
Communication

Able to initiate communication and
respond appropriately to others. Is sensitive
to taking turns in conversation. Neither
dominates nor holds back. Encourages
others to speak. Uses appropriate gestures
and body language.

Pronunciation

Can accurately produce individual sounds
in English. Uses appropriate stress, thythm,
intonation and range of pitch. A distinctive
accent is OK as long as it doesn’t interfere
with communication

Vocabulary &
Expression

Can the students accurately refer to
common objects, concepts and activities in
their life? This course focuses on learning
to use gambits and functional expressions
that help to organize and sustain
conversation. Does the student attempt to
use this in class?

Grammatical
Accuracy

Grammatical errors are to be tolerated in
this class as long as basic messages aren’t
obscured. Self correction is OK, and in fact
should be rewarded.

Risk Taking,
Confidence and
Participation

Is the student willing to take language
risks? Does the student appear hesitant and
afraid? Does the student show confidence
in his or her ability to use what they know
and attempt new language? Student
willingly participates.
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- ©S) Talking English

1. Short Activities (SA)

“Bhort’ is a relative term. The actual time may vary depending how the activity
progresses. |ts primary purpose Is to give participants who come to class on time
something fun and purposeful to da while they are waiting far the rest of the
class to arrive. Those who come late will soon |2arn that they are missing out on
something and will be more motivated (o arive earlier the next time. These
activities can be self-contained — they don't have to have any connaction with
what follows. Be flexible. ;

2. Task-based conversations/discussions {TB)
Dne definition of a ‘task’ is

aft aclivily or action which is carried out as the result of processing or
ufiderstanding language (i &, as a response). For example, drawing a inap
while listening to a tape, istening to an instruction and perfarming &
command, may be referrad {o as lasks. Tasks ma ¥ or may hat involve the
production of language. A task ususlly requires the teacher to specify
whal will be regarded as successful complation of the task. The use of &
vanely of different kinds of iasks in languege teaching fs said fo make
language leaching more communicative . . since i provides a purpcse
for & elassroom activiiy which goes beyvand the practice of language for its
ol sake. (Richards, J., J. Platt and H. Weber 1888, Langman Dictionary
of Appiied Linguistics. London: Longman, p. 288}

.\' ’

Ancthar definition of a 'task’ is-

- any strustured lenguage leaming endeavour which has 3 particuiar
objective, appropriate content, & spacified working procedure, and a
range of outcomes for those who undertake the lask, ‘Task' is therefore
assumed to refer to a range of workplans which have the overal) purpose
of facilitating language learning — from the simple and brief lype, to more
complex and lengihy activilies such as group problem-saiving or
simulations and decision making. (Breen, M. 1587 Learner contributions
tc task design, In C. Chapdlin and D, Murphy (Eds ) Language Leaming
Tasis. Englewood Cliffs NJ: Prentice Hall, p, 23) :

A third definition of a 'task’ is

a piece of classroom Work which involves lsarmers in c&mprehendr‘ng.
manipulating, producing and intecacling in the target language while their
aftention is principally focused on meaning rather than form. The task
shouid alse have a sense of completeness, Leing able to stand-alone as a
commurkicative acl in its own right, (Nunan, D, 1889, Designing Tasks for
the Communicalive Classroom, Cambridge University Press. p. 10)

Tasks consist of
1. some kind of resources: input data or infarmation [verbal (instructions,
vocabulary, expressions) or nonverbal or both such as texts and picturas],
2. aclivities and procedures which come oul of the input telling what the
learners are supposed to do with the information and in what arder,
a goalto reach or accomplish; how success an the task will be determined
general and specific roles for the teacher and the participants, and
some kind of classroom seiting in which all of these take place.

Sk 10
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{5) Talking English

JLP

An example of a task might be:

Goal: Exchanging personal information
Input: Cluestionnaire an sleeping habits
Activity: iy reading the questionnaire
ii} asking and answering quastions about sleeping habits
Teacher's role: Monitor and Facilitator
Learner's role: Conversational partner
Setting: Classroom pair warl

The task-based activities in TE should normally be longer in duration than the
short Activities described above. It would be nice if these task-based activities
were related in seme way to the other activities in the TE classes BUT they do
not have to be. Short Activities will normally be ‘introductory’ to other activities
biit there may be nothing in the course file that naturally flows into the task-

based activities. |f so, don't warry about it. Remermber, this is not a PPP class,

3. Topic-based conve rsations/discussions (T)

Discussions that are based on a topic may be too easy or too difficult for any
particular class so the teacher needs to be creative in finding ways that make the
topic mare aceessible or mere challenging to participants. There are suggested
questions for every topic, but individual teachers are free to ignore them and
make up or add their own. Dor't forget to uss any available pictures or articles
from the Course File as discussion starters,

4. Language Awareness discussions (LA)

A faurth compenent will also be useful: language awareness activities, The
teacher should take time near the baginning of a discussion to eliclt specific
language (vocabulary, expressions, and/or grammar) that will probably be most
usefulin the discussion that will fellow AND/OR take some time near the end of
the class to review and rellect on some of the language difficulties participants
had during the class. The teacher could elicit these from the participants
thamselves or provide examples that the teacher noticed during the activities and
discussions. If any grammar is pressnted, it should be minimal. Donat spend a
e let of time teaching grammar. That is not the purpose of the course. Any
- grammar explicitly taught should only be given as a reminder of what the
participants should already know or can study on thair own outside of the TE
class. : :

5. Gambits and Functional Expressions (GF)

Gambits

The main way that native speakers make their conversation sound natural is by
using ‘gambits’. Gambits are words and phrases that introd.ce what the speaker
is going to say. They are signals that Indicate the function of what the speaker is
going to express next In the conversation, Gambits may be used to show
whether the speaker's contribution will add new information, develop something
said by a previous speaker, express a personal apinion, express agreement or
disagreement, and so on. Fer example, gambits which signal that the speaker is
going to express an opinion include:

The way | fook at it . . .
In my opinian . . .
i think that . .,
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. ©/E) Talking English

ey
otiginal course file. All of this would be helpful for substitute teachers and for
gathering feedback for improving the materials. Keep in mind, however, that just
because something was done before, doesn't always mean it has been *used
up." It is possible that the topic or activity could be extendad, adapted, or
recycled in slightly different ways.

Assessment

Thare are NO formal tests that the participants will have to take. There is not
enaugh time and testing speaking skills is not an exact science. It takes somea
skill and practice. Peaple whe are interested in registering for TE courses should
b informed ahead of time that there will be no iests. This, however, does NOT
mean that there is no assessment. Teachers wil provide oral feedback in class
and speakers will be encouraged to menitor their own speech. If participants
‘Mant mare formal testing on their ability to speak. they should take AES, FCE,
CAE, IELTS. or TOEIC courses.

More Conversation Sources

The Course File should be the first piace teachers look for teaching material but
they should feel free to adapt or use anything that works, Many things can be
used to start a conversation but the following is a partial list of ugeful media:
texds, pictures, drawings, role play and drama, scngs, puzzies, riddles, problems,
newspaper articles on social issuss, poems, particinants’ own experiences (trips,
accidents, dreams, problems, etc.), and the Infernet,

Caution |,

De not refer to any of the TE courses as 'Conversation Classes”. We do not want
to give people the wrong impressian that some ILP classes are 'conversation'
classes and others are not. Students are encouraged to speak up in ALL classes
not just in the ‘Talking English’ Classes, The main difference between TE and
other classes [s that TE classes do nat emphasize explicit teaching of any target
language or any specific grammiar. Although participants can learn new language
in TE classes, itis not the main purpose of TE classes to teach new language.
The primary aim of TE classes is to set up situations in whish participants can
use whatever amount of English they already have.

Specific Language Motes

1. In English, we “discuss something' NOT “discuss about something” BUT we
can say, “talk about something”. Ta 'discuss' something means the same as
to 'talk about' something.

2, Many Indonesians mispranounce ‘said’ because they pronounce it the way it
is speiled. 'Said’ should riyme with ‘bed’, red’, and ‘dead’, It should NOT
rhyme with ‘played’, ‘afraid', ar ‘cbeyead’, 7

3. SubstitUtes for ‘Said": There are many different ways of expressing ‘say’
(especially useful for reporfed soeech when the speaker ar writer wants to
express how saomething was said.), - See the last two pages of 'A Guide to
Transitional Words and Expressions’ — "Substitutes for ‘Said' "

o
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LAMPIRAN 4

KUESIONER UNTUK PENGAJAR KELAS TALKING ENGLISH

Dear Teachers,

My name is Alvin Taufik. I am currently studying at Universitas Indonesia majoring in
Applied Linguistics. At the moment, I am writing a project work on the formulation of
marking scheme. I would like to gather some information concerning your perception
of the important criteria that should be used to assess students’ performance.
Therefore, I would like to ask for your assistance to fill in the questionnairre below as

honestly as possible.

Alvin Taufik

Please fill in the background information prior to filling in the questionnairre.
Age

Educational Background

Teaching Period

Classes of TE that you have taught
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Part 1

Important Criteria in Assessing Oral Performance

Circle your answer

1 = Strongly Disagree
2 = Disagree

3 =Agree

4 = Strongly Agree

1. Pronunciation shows oral competence
1 2 3 4

2. Vocabulary knowledge shows oral competence
1 2 3 4

3. Sentence organization shows oral competence
1 2 3 4

4. The ability to use cohesive devices in an utterance shows oral competence
1 2 3 4

5. The ability to organize utterance shows oral competence
1 2 3 4

6. The ability to use the function of the language shows oral competence
1 2 3 4

7. The ability to use language styles shows oral competence

1 2 3 4

Penyusunan skema ..., Alvin Taufik, FIB U, 2009. Universitas Indonesia



8. The ability to speak naturally shows oral competence
1 2 3 4
9. The ability to identify and choose tasks shows oral competence
1 2 3 4
10. The ability to respond accurately and flexibly shows oral competence
1 2 3 4
11. The ability to negotiate meaning shows oral competence
1 2 3 4
12. The ability to use body language shows oral competence

1 2 3 4

Part I1.

Area you aware of the concept Communicative Competence?

Thank you for your participation
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Lampiran 5

Skema Penilaian Kelas TE Tingkat Dasar (versi Inggris)

Area of Performance

Scale

Grammatical Knowledge

Organization

Language Function

Naturality

Language Strategies

Exemplary

Students are capable of making complete sentences
with generally accurate grammar. Mistakes are
rare. Their pronunciation are generally clear and
accurate. Mistakes are rare. Moreover, they can
accurately use both old and new vocabulary.

Students can connect words and
sentences using appropriate cohesive
devices such as and’,”however’,
“first’, *then’, etc., and they are able
to logically organize their utterance
and rarely repeat them.

Students can use the
language to express their
ideas and feeling without
assistance. Moreover, they
can understand other
people’s utterance and
respond to it accurately.

Students recognize the degree of
formalities in a situation and use
appropriate register in that
situation. Moreover, they
frequently use native stylistic
devices in their utterance.

Students can open a conversation or utterance
interestingly, effectively and flexibly. Students also
knows what to do when they have to close a conversation
or utterance. Moreover, they are not dominant nor passive
in any interaction that they take part in. In addition,
students can get the meaning across using whatever
means necessary, such as using paraphrases, explaining
the meaning of the problematic words in easier words, or
using body language.

Satisfactory

Students are capable of making understandable
sentences. The sentences are often incomplete and
mistakes are frequent. The mistakes didn’t
interfere with the message. Their pronunciation are
generally clear and accurate. Mistakes often occur
to pronunciation of new and uncommon words.
They can generally use new vocabulary. They
often pause to memorize vocabularies.

Students can connect words in
simple sentences but have problems
in connecting complex and
compound sentences. They are also
able to logically organize their
utterance. However, they often tend
to be repetitive.

Students often have
difficulties finding the right
expression to express their
ideas and feeling without
assistance. They can also
understand others people’s
utterance. However, they
often have difficulties in
responding to it.

Students often misunderstand the
situation in which they had the
interaction. Students do not use
proper style in their utterance. At
times, they can repair their
improper utterances.

Students do not vary their way in opening and closing a
conversation or utterance. If they take part in an
interaction, they are always too dominant. They will
immediately translate difficult words to get the meaning
across.

Novice

Students aren’t even capable of making the
simplest sentences. Mistakes are frequent and they
interfere with the messages. Sentences are often
organized only in groups of nouns.
Mispronunciation occur frequently to both
common and uncommon words. They often have
to ask in using both old and new vocabulary.

Students can even connect words in
a simple sentence. Most of their
utterance are illogical due to its bad
organization.

Students always need
assistance in expressing
their ideas and feelings
clearly and they cannot
understand other people’s
utterance and respond to it
accurately.

Students cannot recognize the
degree of formalities in a situation
resulting in frequent inappropriate
use of register. Most of the times,
they can only translate their
mother tongue utterance into
English.

Students cannot open or close a conversation or utterance.
They always wait for the others to open or close a
conversation. If they are involved in an interaction, they
are always being passive.Moreover, they cannot get the
meaning across. They do not want to try to get the
meaning across. They always depend on others to get the
meaning across.
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